
Jason Kamras •  2005 National Teacher of the Year 

Educational History and Professional Development Activities 
 
A. Beginning with most recent, list colleges and universities attended including postgraduate studies. Indicate 

degrees earned and dates of attendance. 
 

Institution     Degree  Dates of Attendance

Harvard Graduate School of Education  Ed.M.  9/99 – 6/00 
� GPA: 3.96 

 
Princeton University    A.B.  9/91 – 5/95 

� GPA: 3.94 
� Summa cum laude/Phi Beta Kappa 
� Myron T. Herrick Senior Thesis Award 

B. Beginning with most recent, list teaching employment history including time period, grade level and subject area. 
 

Employer     Time Period Grade Level Subject Area 

John Philip Sousa Middle School  9/02-Present 7th & 8th  Mathematics 

9/00-6/02 7th & 8th  Social Studies 

  9/96-6/99 6th  Mathematics 

   

District of Columbia Public Schools (DCPS) 

C. Beginning with most recent, list professional association memberships, including information regarding offices 
held and other relevant activities. 

 
Association       Involvement 

National Board for Professional Teaching Standards  Applicant for National Board Certification 

National Council on Teacher Quality    Advisory Board Member 

Ward 7 (Washington DC) Education Council   Member & Conference Planner/Facilitator 

National Council of Teachers of Mathematics Member, Conference Attendee & 
Professional Development Student 

National Middle School Association    Member & Professional Development Student  

Association for Supervision and Curriculum Development  Member & Professional Development Student 

DCPS Resident Mentor Program   Exemplary Mentor Teacher 

Harvard Graduate School of Education Alumni Organization Member 

American Federation of Teachers (Washington Teacher Union) Member 

Teach for America Alumnus, Professional Development 
Workshop Leader & Mentor Teacher 

 
D. Beginning with most recent, list staff development leadership activity and leadership activity in the training of 

future teachers.  
 

Staff Development Leadership Activity     Dates of Activity

NCLB Staff Development Leader      2003-Present 

Stanford 9 Achievement Test Staff Development Leader    2002-Present 

Middle School Mathematics Staff Development Leader    2002-Present 
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Mathematics Department Co-Chair & Standards Specialist  2002-Present 

Standardized Testing Team Co-Chair     2002-Present 

Classroom Management Staff Development Leader   2000-Present 

 
Leadership Activity in the Training of Future Teachers   Dates of Activity  

DCPS New Teacher Orientation Instructor & Facilitator   2003-Present 

DCPS Resident Mentor Teacher     2002-Present 

Instructional Team Leader      2002-Present 

Teach for America Mentor Teacher     1997-Present 

 
E. Beginning with most recent, list awards and other recognitions of your teaching.  
 

Awards/Honors       Date  

District of Columbia Public Schools Teacher of the Year   2005 

Washington Post Agnes Meyer Outstanding Teacher1   2003 

Ward 7 (District of Columbia) Teacher of the Year2   2003 

Exemplary DCPS Resident Mentor Teacher    2003 

Exemplary DCPS “After School for All” Instructor3   2003 

Mayor’s Art Award for Outstanding Contribution to Arts Education4 2001 

Sousa Middle School Outstanding Service Award   1999 
 

Press Recognition        

Barnes, Julian E. “Unequal Education.” US News & World Report. 22 March 2004. Pages 66-70, 72-75.5  

Blum, Justin. “Helping Students Find the Winning Edge; Sousa School’s Kamras Receives Meyer Award.” 
The Washington Post. 10 April 2003. Page DZ04.6

Allam, Hannah. “Youths Capture SE Washington With Cameras; Work of Sousa Students on Display.” 
Washington Post. 8 July 1999. Page J03.7

                                                 
1 The Washington Post Education Foundation annually presents the Agnes Meyer Outstanding Teacher Award to one teacher from each of the 

19 public school districts located in the paper’s circulation area. (It also selects one teacher to represent the private schools in the region.) I was 
selected as the award recipient from the District of Columbia Public Schools. For more information, please see: 
http://washpost.com/community/education/ota_2003_recipients/kamrasj.shtml. 

2  The Ward 7 Education Council is a grass-roots education advocacy group composed of educators, parents, and community members who live 
and/or work in Ward 7 of the District of Columbia. Each year the Council selects one educator to honor as its Teacher of the Year. 

3  “After School for All” is an enrichment program for District of Columbia public school students designed to increase academic achievement. 
As its name implies, it occurs after school, between 3:30 p.m. and 6:00 p.m.  

4 The Mayor’s Art Award is the highest arts honor bestowed by the District of Columbia. The DC Commission on the Arts and Humanities (in 
association with the National Endowment for the Arts) administers the award program. I received this honor in recognition of my work as Co-
Founder and Director of the EXPOSE Digital Media Program at Sousa Middle School. For more information about the EXPOSE Program, 
please see: www.exposeprogram.org. For more information about the Mayor’s Art Awards, please see: 
http://dcarts.dc.gov/dcarts/cwp/view,a,3,q,528377.asp#01. 

5  This article can be viewed online at: http://www.usnews.com/usnews/edu/articles/040322/22unequal_8.htm. 
6 This article can be viewed online at: http://www.washingtonpost.com/ac2/wp-dyn?pagename=article&contentId=A52692-

2003Apr7&notFound=true. 
7 This article can be viewed online at: http://pqasb.pqarchiver.com/washingtonpost/43007581.html?did=43007581&FMT=ABS&FMTS= 

FT&date=Jul+8%2C+1999&author=Hannah+Allam&desc=Youths+Capture+SE+Washington+With+Cameras%3B+Work+of+Sousa+Stu
dents+on+Display. 
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Professional Biography 
 
A. What were the factors that influenced you to become a teacher? Describe what you consider to be your greatest 

contributions and accomplishments in education. 

 
I remember the small blue and white milk cartons, the thick burgundy carpet, and the brightly lit “reading 

room” where the children would gather after lunch to re-read what they endearingly called the “animal book.” I 

remember the mosaic tile art projects and the invariably amusing drama lessons. Most of all, I remember the 

beautiful smiles. I was a sophomore in college and I was spending the summer as a VISTA (Volunteers in Service to 

America) teacher in a low-income community in Sacramento, California, my childhood home. Working with two 

other volunteers and a public school teacher, I was helping coordinate a summer enrichment program for elementary 

school children who had struggled during the school year.  

That was a formative summer for me. It brought into sharp relief a simple but deeply disturbing truth. As a 

nation, we are struggling to meet a profound obligation: to provide every child, regardless of background, the 

opportunity to receive a first-rate education. Because my summer school students lived in one of the city’s most 

economically disadvantaged communities, they had limited access to well-funded, high quality schools. As a result, 

few ever had the opportunity to excel. Instead, many were quickly labeled as “failing,” consigned to an educational 

career marked by low expectations, remediation, and self-doubt. In my view, this inequity is the greatest injustice 

facing our nation today. It is why I chose to teach.  

With the summer fresh in my mind, I returned to Princeton University in the fall of 1993 committed to 

education. I joined the Student Volunteers Council, serving as a tutor for elementary students in Trenton, New 

Jersey, and as a GED counselor for inmates at the Mercer County Correctional Facility. As graduation approached, I 

decided to apply to Teach for America, a program that places recent college graduates in under-resourced urban and 

rural public schools. I was accepted, and, in the fall of 1996, was placed as a mathematics teacher at John Philip 

Sousa Middle School in Southeast Washington, DC. Although my first year was challenging, it was also incredibly 

inspiring. I immediately came to love Sousa, the students, and their families. This fall I began my eighth year at the 

school. My only hiatus was the 1999-2000 school year when I earned my Master’s Degree at the Harvard Graduate 

School of Education. 

Like many urban schools, Sousa faces a number of socioeconomic challenges. Chief among these are poverty, 

drug use, and crime in the students’ neighborhoods. But, I believe deeply in Sousa’s potential for greatness. My 

intense desire to see the school excel derives not only from an unwavering belief that all students deserve an 
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excellent education, but also from the unique role that Sousa played in the civil rights movement. When the school 

opened its doors in 1950, it only accepted white students. Eleven African-American pupils sued the school system, 

challenging the legality of segregation in the District. The ensuing court case, Bolling v. Sharpe, paved the way for 

the desegregation of all District of Columbia public schools. In light of this history, Sousa was recently designated a 

National Historic Landmark. To honor the school’s unique role in the civil rights movement, I feel compelled to 

guarantee that it serves as an agent of social change–just as it did fifty years ago–advancing those who have been 

ignored or constrained. Anything less would dishonor its past. 

I am humbled that I have had the opportunity to help Sousa progress towards this vision. In specific, I have 

worked diligently to significantly raise mathematics achievement at the school. It is in this capacity that I feel I have 

made my greatest contribution to education. Shortly after returning to Sousa from my graduate work, I successfully 

lobbied my principal to double the instructional time allocated for mathematics. I argued that this would allow 

teachers to delve more deeply into each concept, thereby increasing student understanding. I also helped redesign 

our approach to mathematics teaching, emphasizing the use of technology, as well as the importance of meeting all 

learning styles and placing instruction in a real-world context. The results were dramatic. When I piloted the 

program with another colleague in 2002, the percentage of students scoring “Below Basic” (indicating “little or no 

mastery of subject matter”) on the Stanford 9 Achievement Test fell from approximately 80 percent to 40 percent in 

just one year. This was the largest drop in the Below Basic percentage that the school had ever seen. In addition, my 

students (who are in no way specially selected by GPA or test score) have met the district’s mathematics AYP target 

every year since the inception of the No Child Left Behind Act. I am now helping to expand the new mathematics 

program to the entire school. 

In an effort to further bolster mathematics achievement, I have periodically taught “early bird” (before school) 

advanced math classes to prepare students for the Stanford 9. This spring I am focusing on Algebra preparation with 

a group of 8th graders. 

I also feel I have made a significant contribution to education more broadly through my work as Co-Founder 

and Director of the EXPOSE Program, a digital photography initiative for Sousa students. This program, for which I 

have raised approximately $65,000, endeavors to dispel stereotypes and deepen cross-community respect and 

understanding through experiential learning and documentary-style digital photography. (For more information 

about the EXPOSE Program, please see Part IV below.) 
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Community Involvement 
 
A. Describe your commitment to your community through service-oriented activities such as volunteer work, civic 

responsibilities and other group activities. 

 
As I began my first year of teaching in Washington DC, I was struck by how little some of my students knew of 

the larger Capital community in which they lived. For a variety of economic and social reasons, many infrequently 

traveled beyond their neighborhood in the southeastern quadrant of the city. At the same time, I was deeply 

disheartened that many Washingtonians who lived outside Southeast DC knew little about my students beyond the 

negative headlines they read regarding poverty, crime, and drugs in my school’s neighborhood. The two 

communities were in such close physical proximity but were so distant in terms of their understanding of each other. 

To help address this troubling reality, I co-founded the EXPOSE Program in 1999. I believe my work with this 

initiative is my greatest civic contribution. Through this program, Sousa students are exposed to the cultural, 

environmental, governmental, and historical riches of the region through a series of carefully selected field trips. For 

example, students have participated in excursions to the Smithsonian museums, to many of the wonderful parks and 

waterways in the region, to community service organizations, to numerous parts of the government, and to a variety 

of historic sites honoring the District’s complex history. At the same time, the students study digital photography 

and develop autobiographical photo-essays in an effort to expose the larger Washington community to the 

complexity and richness of the students’ own lives and communities. The photo-essays are exhibited in public 

venues throughout the city so that all residents of the region have the opportunity to learn about the students from 

the students themselves.  

Over the past six years, I have been fortunate to raise approximately $65,000 for the EXPOSE program. Our 

benefactors have included the DC Commission on the Arts and Humanities (in association with the National 

Endowment for the Arts) and numerous local foundations and businesses. We now have state-of-the-art digital 

media equipment, including computers, printers, and digital cameras. EXPOSE student work has been exhibited at 

the Capital Children’s museum, at various government agencies, and on the EXPOSE website. For my work with 

the EXPOSE program, I received the 2001 Mayor’s Art Award for Outstanding Contribution to Arts Education from 

the DC Commission on the Arts and Humanities. This is the highest arts award bestowed by the District of 

Columbia. More information about the EXPOSE Program can be found at: www.exposeprogram.org. 
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Philosophy of Teaching 
 
A. Describe your personal feelings and beliefs about teaching, including your own ideas of what makes you an 

outstanding teacher. Describe the rewards you find in teaching. 

 
Nothing surpasses the joy I feel when a student proclaims proudly: “Mr. Kamras, now I get it.” Participating in 

my students’ learning and celebrating their success is exhilarating. But, for me, teaching has a deeper meaning. It is 

a commitment to equity and opportunity for all children. It is a promise of a better future for those who have been 

left behind. In the classroom, this belief translates into an unyielding commitment to excellence. I have extremely 

high expectations for myself and for my students. I am constantly evaluating my lessons and learning how to refine 

my instruction. I believe this drive to reflect and improve is the principal source of my success as a teacher. 

The reward I find in teaching is the knowledge that I have contributed, in a small way, to the improvement of 

my community and my nation. It is the knowledge that I have helped my students realize their potential, overcome 

obstacles in their lives, and pursue their dreams. Perhaps the best way to express this is to relay a brief anecdote 

about a former student, a young man whom I consider to be one of the most inspiring individuals I have ever met. 

His name is Michael8 and he was in my very first sixth grade class. I was quickly impressed with Michael, as he 

would routinely defeat me in our weekly chess games despite being only eleven years old. It was clear from day one 

that Michael was extremely bright. But, he could also be disruptive and turbulent. Further complicating matters, he 

lived in a particularly challenging neighborhood. Both his mother and I were concerned that Michael’s incredible 

potential was in jeopardy. I decided, therefore, to focus even more of my energies on assisting him. We worked 

closely throughout his middle school tenure and, in the spring of his eighth grade year, Michael was accepted into 

Banneker Senior High School, one of Washington DC’s flagship academic schools. Attending Banneker was a 

transformative experience for Michael. Surrounded by extremely industrious students in a magnet school setting, he 

began to realize that his innate abilities would only carry him so far. The messages that his mother and I had been 

sending him regarding diligence and maturity were beginning to take root. He asked me for additional assistance and 

I enthusiastically accepted. We worked on geometry, chemistry, and English. We read and analyzed novels, and we 

explored museums across the city. Throughout these sessions, we discussed politics, history, music, movies, and the 

future. We became close friends. 

                                                 
8 The student’s name has been changed in order to protect his confidentiality. Please note that he has provided his permission for the printing of 

this story.  
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By his junior year, Michael was progressing quite rapidly. Then, suddenly, he left Banneker and transferred to 

his neighborhood high school. I was devastated. Had Michael unexpectedly “given up?” I found that he transferred 

not because the work was too difficult or the competition too fierce at Banneker, but because his younger brother, 

who had begun to stray from his family and become involved in drug use, needed closer attention at his 

neighborhood school. I was deeply moved by this, particularly because I have two brothers myself. Michael had 

matured, and he had done so brilliantly. Energized by his actions, I decided to develop an SAT preparation course 

for him. We met three times a week for ten weeks, working first on math, and then on reading. Michael scored over 

1300 on the exam and the college acceptances poured in. I am proud to report that he is now an electrical 

engineering major at Morehouse College in Atlanta. Michael is the first individual in his immediate family to ever 

attend college. Knowing that I played a small part in his achievement–and that I have the opportunity and obligation 

to do so for all of my students–is the reward I find in teaching.  

 
B. How are your beliefs about teaching demonstrated in your personal teaching style? 

 
Because I believe in teaching as a mechanism for extending opportunity to all children in this nation, I endeavor 

to meet the individual needs of every child on my roster. This is not an easy task, particularly with 130 students. But, 

I continue to strive towards this ideal by being highly creative and highly sensitive to diverse learning needs. For 

example, on any given day, you might find me leading students in “Math Aerobics,” demonstrating a geometry 

concept using computer manipulations and an LCD projector, or exploring the parts of a circle using colorful 

frosting and large round cookies. To engage my students, I utilize humor (I am known for my terribly corny math 

jokes), in-class “Jeopardy-style” competitions (replete with buzzer apparatus), and a variety of homemade games. 

My ultimate goal is to engender within my students an intrinsic love of learning that will persist beyond their days in 

my classroom. 

I also believe firmly that learning must be relevant to children’s lives. Thus, I work diligently to incorporate my 

students’ own experiences into my lessons. For example, our exploration of coordinate geometry revolves around 

the District’s four-quadrant system. We even find the slope of Pennsylvania Avenue and other major Washington 

thoroughfares. I use our statistics unit to help my students think more analytically about their futures. They are 

particularly engaged when we explore data on the relationship between educational attainment and expected income. 

It is critically important to me that, when my students leave my class at the end of year, they view mathematics as a 

powerful tool for understanding, explaining, and shaping the world in which they live.  
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 Education Issues and Trends 
 
A. What do you consider to be the major public education issues today? Address one in depth, outlining possible 

causes, effects and resolutions. 

 
The three educational issues that I believe most require our collective national attention are: 1) the achievement 

gap between low-income students and their more affluent peers, as well as that between minority and white students; 

2) the need for additional federal resources in support of NCLB and IDEA; and 3) the need for new, more robust 

standardized assessments that provide opportunities for learners of all modalities to demonstrate their abilities. 

In my view, the achievement gap is the most pressing issue facing our nation today. As a country, we have a 

moral obligation to ensure that all children, regardless of background, achieve proficiency in reading, math, science, 

social studies, and the arts. If we fail to do so, we will deny millions of American children the basic building blocks 

of opportunity.  

The roots of the achievement gap are complex and varied. Some researchers point to societal factors such as the 

interrelated challenges posed by growing up in poverty and by living in a society that is still grappling with its 

history of systemic discrimination. Others point to home-based factors such as adult illiteracy. Still others point to 

school-based factors. If we are serious about closing the achievement gap, we must address all of these root causes. 

But, given the length of this essay, I would like to explore just two of the school-based factors in greater detail. 

The first school-based factor that requires greater attention is the disparity in public school funding between 

districts that serve low-income and minority students and those that serve their more affluent peers. As the 

Education Trust recently noted in “The Funding Gap 2004,” the average disparity between the top quartile of “low-

poverty” districts and the bottom quartile of “high-poverty” districts is $1,348 per student.9 State lawmakers have an 

obligation to more equitably distribute public resources in order to create a truly level playing field for our nation’s 

children. Moreover, I believe the federal government can play a larger role in addressing this funding gap by 

increasing its commitment to Title I.  We currently spend approximately $13 billion on this vital program.10 Surely a 

nation that will spend $2.4 trillion in government services in 2005 can find an additional $13 billion to double Title I 

funding for the 12 million American children who live in poverty through no fault of their own.11

The second school-based factor contributing to the achievement gap is the disparity in teacher quality across 

districts. This fact was well documented in the 2003 “Quality Counts” Report published by Education Week. Why is 

                                                 
9  Carey, Kevin. The Funding Gap 2004: Many States Still Shortchange Low-Income and Minority Students. The Education Trust. Fall 2004. 
10  U.S. Department of Education Web site: http://www.ed.gov/about/overview/budget/budget05/index.html (Viewed on 10 September 2004). 
11 U.S. Census Bureau Web site: http://www.census.gov/hhes/www/poverty02.html (Viewed on 10 September 2004). 
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it so difficult for districts serving high-poverty and minority populations to attract excellent teachers? Most studies 

suggest that the answer lies in the fact that these districts tend, on average, to have relatively poor working 

conditions. This is also why many educators who initially choose to teach in urban and rural systems decide to leave 

after their first year in the classroom. How, then, can we improve working conditions in our underserved schools? 

First, we must augment wraparound services for low-income and minority students. Doing so will help mitigate 

many of the external issues that often enter the classroom and make teaching in high-poverty schools challenging. 

Second, we must ensure that schools are structurally, environmentally, and technologically sound. How can we 

expect low-income communities to attract high quality teachers if schools lack proper plumbing, air conditioning, or 

computer access? Third, we must redouble our efforts to provide quality and sustained mentoring. This is vital if we 

are truly committed to the success of new educators serving in our nation’s most challenging schools. Fourth, we 

must ensure that teachers in high-poverty communities are treated as professionals. That is, they deserve to be paid 

on time, to be provided with quality “customer service” when navigating district bureaucracies, to be offered quality 

professional development, and to be included in the policy-making that affects their work.  

Improving working conditions, though, is only half of the solution. Another way to attract and retain high 

quality educators in underserved districts is to make teaching in these areas more attractive financially. Increasing 

salaries is, of course, one option. But there are other creative methods for achieving this goal. For example, our 

nation already allows college graduates who teach in Title I schools for five years to cancel a portion of their 

Stafford Loan debt.12 Increasing the level to $30,000 would dramatically strengthen the program’s appeal. The 

federal government could also provide tax breaks and low-interest home loans to teachers who work in Title I 

schools, thereby providing a clear route to long-term financial security. Teachers teach because they love the work 

they do. But this fact ought not be used as a pretext to preclude them from receiving compensation and financial 

support commensurate with their skills and the challenging nature of their work. 

Closing the achievement gap will not be easy. But resigning ourselves to its continued existence is simply 

unacceptable. We must make a solemn and unyielding commitment to excellence and opportunity for every single 

child in America. 

                                                 
12 U.S. Department of Education Web site: http://studentaid.ed.gov/PORTALSWebApp/students/english/cancelstaff.jsp (Viewed on 10 

September 2004). 
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 The Teaching Profession 

 
A. What do you do to strengthen and improve the teaching profession? 

 
I believe that my greatest contribution to the future strength of the teaching profession is my work as a mentor 

teacher. Too often, serving as an educator is an isolating experience. This is particularly true for new teachers. Those 

of us within the profession who have been fortunate enough to have achieved some degree of success in the 

classroom are obligated to assist our colleagues who are new to the profession. I firmly believe that the future 

strength of our national teaching corps is dependent upon successful mentoring. 

I participate in two mentoring programs. First, I serve as a Mentor Teacher at my school, working on a daily 

basis with first and second year teachers. I assist them with pedagogy, classroom management, and parent 

communication. In addition, I participate in the DC Public Schools Resident Mentor Program, through which I assist 

new educators from across the city. I also facilitate workshops for incoming educators at Washington DC’s New 

Teacher Orientation and for new Teach for America corps members working in the District. 

I find mentoring to be rewarding primarily for two reasons. First, it is invigorating. When I sit down with new 

teachers for the first time, I am always impressed by their creativity, commitment, and passion. They constantly 

bring fresh ideas and approaches to the table. Second, I love mentoring because it is challenging. I am forced to 

think critically about what I do in the classroom, how I do it, and why I do it. This can be a demanding exercise. But, 

it also helps me refine my own pedagogy and grow as an educator. 

I know that much of my success as a first-year educator was due to the support and guidance of fellow teachers 

at my school. Those on my instructional team were particularly gracious with their time and energy. They observed 

me, offered constructive feedback, freely gave of their instructional materials, and provided an encouraging word 

always at the right moment. I am deeply indebted to them. 

Finally, I believe I strengthen the profession by continually improving myself as an educator. I seek out quality 

professional development, support my professional organizations, and read at least three education-related 

periodicals on a regular basis. After all, we cannot only be teachers; we must also be lifelong learners.  
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B. What is and/or what should be the basis for accountability in the teaching profession? 

 
I believe that student achievement, broadly defined, ought to be the primary basis for accountability in the 

teaching profession. I am not suggesting that it be the sole basis, but it must be central. This belief stems from a 

simple premise: that our principal responsibility is to educate children. If we fail to do this, we fail ourselves, our 

communities, and most importantly, our nation’s young people. Fulfilling continuing education “seat hours” is not 

enough. Coming to work on time is not enough. Keeping children orderly is not enough. Teachers must provide 

quality instruction every day and must produce quantifiable student achievement.  

If we hold educators to this rigorous standard, then we must support them with adequate resources, supportive 

policies, valuable professional development, and quality measures of student achievement. Adequate resources 

means ensuring that textbooks and technology are available, that school buildings are structurally and 

environmentally sound, and that class sizes are reasonable. Supportive policies means creating quality mentoring 

programs, streamlining the administrative paperwork that so often infringes on instructional time, and developing 

efficient mechanisms for handling personnel, finance, and licensure issues. Valuable professional development 

means providing teachers with in-depth, sustained, and grade-appropriate support. Finally, quality measures of 

student achievement means assessing students in a manner that reflects the diversity of their learning styles. I am not 

suggesting that standardized tests be jettisoned. On the contrary, I believe that a standard measurement of student 

achievement is vital if we, as a nation, are to understand the source of our successes and failures. But, we must adopt 

more robust standardized assessments. In addition to the traditional multiple-choice format, we must offer students 

the opportunity to answer open-ended questions, as well as the opportunity to create and interact on their 

assessments. Only then will we be able to honestly claim that we honor and respect diversity in the learning 

community. 

I also believe that we must hold teachers accountable for treating every child, parent, colleague, and community 

member with respect and dignity. Public schools are, de facto, meeting places for individuals of all classes, races, 

ethnicities, creeds, nationalities, languages, orientations, and physical abilities. Teachers must set the example by 

welcoming all individuals equally into the learning community. We cannot tolerate the use of labels as quick 

predictors of ability or aptitude. We must ensure that every child and every adult in the school community has the 

opportunity to grow and develop as a unique individual. 
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 National Teacher of the Year 
 
A. As the 2005 National Teacher of the Year, you would serve as a spokesperson and representative for the entire 

teaching profession. What would be your message? What would you communicate to your profession and to the 
general public? 

 
If I were to receive the honor of representing my fellow educators as National Teacher of the Year, I would 

convey three messages. First, I would express deep appreciation for the challenging and important work that 

teachers do every day. Teaching is a demanding profession. It requires extraordinary emotional and physical energy, 

a broad skill set, and a commitment to long hours and limited remuneration. I would use my role as National 

Teacher of the Year to affirm and energize the national teacher corps so that our excellence never falls victim to 

disillusionment or fatigue.  

Second, I would convey my belief that we must be passionate advocates for all of our students. As educators, 

we sometimes underestimate the power of our collective voice. I have found that policy-makers will listen intently 

when a teacher speaks. We can amplify that effect by working together to demand the resources we need to properly 

educate every American child. It is particularly important that we direct a significant portion of this advocacy in 

support of our most underserved children, those who are low-income, minority, learning or physically disabled, or of 

limited English proficiency. We must marshal our political clout on behalf of these, and all, American children. 

Third, I would encourage my fellow educators to continue to support high quality entrants into the field of 

education. In short, we must be the stewards of our own profession. We must take it upon ourselves to provide 

guidance, insight, and support to our newest colleagues. Doing so will strengthen the national teacher corps and 

further advance our goal of providing excellent schools for every American child.   

To the general public, I would argue passionately that we must commit the resources necessary to ensure that all 

children have the opportunity to receive the highest quality public education. If all schools are to be held 

accountable for the achievement of their students–as I believe they ought to be–then we must ensure that all schools 

have the resources they need. When I make this argument in casual conversation, I am often told that our nation 

lacks the funds to fully support public education. I reject this contention. The resources exist; it is the political will 

that is lacking. I would work tirelessly as National Teacher of the Year to convince policy-makers and the public at 

large that a substantial increase in public education funding is essential to the long-term strength and success of our 

country. I would be humbled and honored to make this case to the nation as National Teacher of the Year. 

. 
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